





MILITARY POLICE ﬂawmaé

MAJ William A. Lang PFC Raymond A. Polstra
Editor Associate Editor

Volume XXI August 1971 Number 1
CONTENTS
MPA President’s Page 2
Bulletin Board 4
What About That New School? . - § 5
A Modern Method of Combat Plstol Firing 11
MP Quiz ~ 13
You, the Investigator 14
Military Police Journal Writer’s Guide ... ... . 15
Answers to MP Quiz __ 16
Stockade Counseling ... 17
Horse Heads Must Be Pointed To The East River . 20
MPA Outstanding Graduate Awards : 21
Corrections: Beliefs and Goals ___. 22
Roundup Special 25
MPA Roundup 26
For Outstanding Service 33
Your Move 34
Book Reviews ._._.. 35

THE MILITARY POLICE ASSOCIATION is a nonprofit organization supported by the fees
of its members. Its purpose is to advance the science of police administration and crime
prevention, and to preserve and foster the spirit of fellowship among former, present, and
future law enforcement personnel of the Armed Forces and other persons interested in the
police profession. Membership in the Military Police Association is open to all
persons who have been or may be engaged in law enforcement and o any other
persons interested in the objectives of the association. Dues are $5.00 per yvear in
the USA or to APOs payable in advance, and include a year’s subscription to the MILITARY
POLICE JOURNAL. Single copies, 50¢. Second-class postage paid Augusta, Ga. Correspond-
ence pertaining to membership should be addressed to the Secretary-Treasurer, Military Police
Association, Box 7500, Fort Gordon, Georgia 30905.

THE MILITARY POLICE JOURNAL is published monthly by the Military Police Association,
Inc., for the benefit of its members, and is not an official publication of the Department of
the Army. Views expressed in articles appearing in the MILITARY POLICE
JOURNAL do not necessarily reflect official thought nor do they reflect the
opinions of the members of the Executive Council or its officers. The editor wel-
comes the personal views of authors which stimulate interest and provoke thought on matters
of police administration, crime prevention and military police activities. Copyright ©, 1971
by the Military Police Association, Inc. All rights reserved. Printed in Clinton, S. C. by
Jacobs Press, Inc. Manuscripts should be addressed to the Editor, MILITARY POLICE
JOURNAL, Box 7500, Fort Gordon, Georgia 30905.

All photographs contained in this issue are Official US Army Photos unless other-
wise accredited.

HOW TO READ YOUR EXPIRATION DATE LOCATED NEXT TO YOUR NAME: The
first three-digit number is a cross-reference number utilized in processing your membership.

The second number is read as follows: The first two digits are the month; the last digit is the
year. Thus, 082 is August 1972; 122 is December 1972.
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A three act play, a diatribe, recounting the efforts of an Army service school to obtain a
much needed new academic facility. The school is located at Camp Forlorn. The time frame
involved is 195- to 197- .

CAST OF CHARACTERS

PROJECT OFFICER: A field grade officer assigned to the service school staff.
EDUCATOR: A civilian or military officer with an advanced degree in educa-
tion also a member of the service school staff.

POLITICIAN: An elected representative of the people from no particular
level of government.
CONTROLLER: A branch immaterial field grade officer who is tasked to rep-

resent any of several higher headquarters for the expressed
purpose of completing staff actions and/or coordinations.

ENGINEER: A civilian or military officer assigned to an engineer office
at any level of command.

ACT 1

TIME: 195-. A hot afternoon.

SCENE: A conference room. This is a typical WW II administrative building at Camp
Forlorn. It is austerely furnished with three field tables and three folding chairs arranged
in a semi-circle. An easel stands to the left. At right is an executive chair on a slight plat-
form. A fan struggles to move the air in the room.

RISE: The Project Officer is seated at the center table. He smokes and appears to be in a
contemplative mood.

(A door opens. Educator enters and takes seat at left.)

EDUCATOR: Greetings, let’s get on with this, I have an instructor training course to
observe.

PROJECT OFFICER: Hi, this won’t take long. As you know, I've been tasked with
developing our construction plans for a new school facility. This will become an integral
part of master planning. All posts do this and although we are new at this camp we will have
to submit a plan by noon tomorrow.

EDUCATOR: That doesn’t give us much time. My approach to it is this. Calculate our
space requirements based on what we have now, and let’s live with it. Post has all that data
anyhow, since we just arrived on station.

PROJECT OFFICER: I know that, but we haven’t considered the future. We may get
what we ask for, which could be inadequate.

EDUCATOR: Why don’t you query higher headquarters about future planning?

PROJECT OFFICER: This post-WW II turbulence has those folks in chaos. We have had
difficulty enough getting guidance on courses to be maintained. I'll query them. Controller?
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(Controller appears and sits in executive chair.)

CONTROLLER: I have been monitoring your meeting. My guidance to you is to plan
by utilizing White Book figures. However, 1 have to advise you that your reputation for
expeditious relocation earned in recent years has not gone unnoticed. You might want to
study the permanence of Camp Forlorn as an active installation. It would be foolish to build
and then relocate.

(There is a knock at the door. Politician enters and takes remaining seat.)

POLITICIAN: There is no doubt in my mind that we can get an appropriation through
the legislature for your school. We would like nothing better than to see Forlorn made a Fort.
Mind you, we don’t need the military to support the local economy, but we were all in the
Service once.

PROJECT OFFICER: (shrugs, then says meaningfully.) It’s clear to me, it would be a
mistake to build a permanent facility at Forlorn. On the basis of our many moves, the best
course of action is to improve our existing facilities and defer any plans for a permanent

school building. I'll clear this with the boss and get up to Post. CURTAIN

ACT II

TIME: 196-.

AT RISE: All participants are seated where they were at the end of Act I. The smoke hangs
heavy. Educator and Politician look older, but the others remain about the same in ap-
pearance. Clothing and uniforms have changed. The room could use a coat of paint, but
it probably isn’t in the painting cycle this year.

CONTROLLER: [ am going to require a rather elaborate study as far as a new facility
is concerned. We have studied each major command, installation, and activity to establish
an overall Army plan. You must use our base figures as the supporting data for a facility.
Any deviation could cause the cancellation or, as a minimum, deferral of your project.

PROJECT OFFICER (eagerly): What with Forlorn becoming a Fort, I am under the im-
pression we will get new construction here including post housing.

POLITICIAN (testily): We're not addressing housing at this time. We can’t appropriate
all that you want. Let’s consider the taxpayers and the locals. A new school makes sense
to me. It will help out the economy. You know the locals are pro-military.

PROJECT OFFICER: We have seen a few changes in the last decade. We are concerned
that we are not in the running for a new facility. One year we are faulted for not projecting
requirements properly, the next we are faulted for exceeding our requirements. (Pause)
I'd like a definition of mission essential as it pertains to our school.

CONTROLLER: (Getting nervous.) Well, you must understand that priorities are estab-
lished on the basis of total service needs. It is apparent that the combat and combat support
arms service schools should have priority. After all, this whole business of warfare is “to
meet with and annihilate the enemy.”

PROIJECT OFFICER: What if our Corps did become a combat support arm?

CONTROLLER: (Angry.) We seem to be losing the point of all this, but in answer to
your question, it isn’t in the cards of the “Army of 1990.” CURTAIN

ACTHI  SCENE1

TIME: 197-. A colder winter morning.

AT RISE: Participants sit in same positions. Uniforms and dress have changed with the
ensuing time. The absence of smoking is apparent. The general dreariness of the set
continues, although it appears that the interior walls have been painted white and sea
foam green. One chair and a field table have been added.

PROJECT OFFICER: Gentlemen, I've called this meeting to conduct the annual review
of our academic facility construction project. Let’s understand from the onset that we
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believe a new facility is necessary. It is not a question of wanting a new facility for the sake
of newness or, for that matter, status. The inadequacies of the current facilities are based on
age and design deficiencies which produce high maintenance costs, inefficient use of support
personnel, and generally deny sound instructional planning by limiting the methods and
media that can be employed in the classroom situation. Currently, the poor physical quality
of the basic classroom facility dictates that an inordinately large amount of time be devoted
to the lecture method of instruction rather than to the use of seminars and small group
activities, which are encouraged by directives we have received. On the basis of the changes
prompted by the recent war, it appears that we should examine the requirements for a new
academic facility, one that would meet the needs of changing but increasing student enroli-
ment. Funding seems to be available, and Fort Forlorn has gained its share of the construc-
tion pie. In my judgment the time is ripe, but we must carefully plan the facility and then
weld the proper mix of Forlorn and Corps support before we move up the ladder. Higher
headquarters, how does the construction program look?

CONTROLLER: Funding seems ample, your facility remains in the program and it will
have a high priority, at least at Forlorn.

(Engineer enters and sits at vacant table)

ENGINEER: Yes, I underscore that. The construction program at Forlorn has moved
well in the early sixties and this has continued. It is your turn now.

PROJECT OFFICER: What kind of facility should we go for .... the conventional
classroom type or..... ?
ENGINEER: Excuse me, but we must address the fact that your project is listed as an
“academic facility.” Rightfully you should have requested a classroom facility and an admin-
istrative facility. I would recommend that you leave the project with its label of “academic
facility.” For your small school, one building is more manageable.

PROJECT OFFICER: That’s fine, I don’t believe you will get any argument on that point.
I was planning on discussing my visualization of the facility.

ENGINEER: It is too early for an architects visualization. Let’s work up your square
footage requirement based on the number of students you will be teaching, the courses, the
classes and their frequencies. Your administrative areas are locked-in. We’ll cost it out then

and see how it looks.
CONTROLLER: Yes that is the proper approach, but be realistic, the war boom will

not continue forever. If you ask for too much, you won’t get a thing. In fact, I'm not so
sure you should consider current loads.

PROJECT OFFICER: That doesn’t make sense. In effect, you are advocating that we
stay with the facility developed in the pre-war environment. The old courses are not in step
with what we are doing now or expect to be doing in the next five years.

CONTROLLER: My advice is to move cautiously. I've checked with the next higher
headquarters and they reiterate this.

ENGINEER: Let’s develop the facility you need to meet the student load as of now. If
we do this carefully, we can tailor the building, increase or decrease classrooms as changes
occur.

EDUCATOR: [ think you are oversimplifying this. The student load, courses, etc., are
the basis for computing requirements, personnel and other. The computation of platform
manhours gives us our faculty and ultimately, our staff. Personnel generate space require-
ments. Your tailoring approach is valid if one course of instruction was the total offering.
Then the number of students, sizes of classes and frequencies would be indeed regulatory.

ENGINEER: If you are cognizant of all this, how many classrooms do you need?

EDUCATOR: Let me finish. This may seem lengthy, but bear with me. I have a handout
which I'll furnish you later. The rationale used to establish criteria for the type and size of
classrooms planned for use in the proposed facility is predicated upon the training philosophy
of this service school. The philosophy is derived from three main sources. The first is regu-
lations and guidance provided by higher headquarters related to course design, school ad-
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ministration and training policies. The second source is the results of research in areas of
training, education and learning psychology. The third is the continuous analysis of present
and future needs of the Corps.
(Educator stands and uncovers chart on easel)
EDUCATOR: Course content and school training objectives have been analyzed and
the following primary types of instructional goals have been extracted. (Points to chart and
allows time for participants to read.)

INSTRUCTIONAL GOALS
Developing attitudes.
Problem solving/decision making.
Program planning/operational planning.
Detailed study/operational research.

(Educator sits down but leaves chart exposed.)

EDUCATOR: Educational research data was reviewed to identify the most efficient and
effective instructional methods to employ to achieve these goals. Twenty-four methods
were recommended for use in working toward the four types of instructional goals; seven
for developing attitudes, eight for problem solving/decision making, three for program plan-
ning/operational planning and six for detailed study/operational research. Only three of 24
recommended methods could be properly employed in large group configurations of greater
than thirty students. Eighteen recommended methods can be employed when student group
size is held at or below thirty students. The remaining three recommendations include a
mix of large and small groups methods. The optimum class size for the majority of our courses
is 24 students, with a maximum class size of thirty. Instructional groups of 24, 12, 8, 6, 4, 3,
and 2 students may be developed from the 24 man class configuration: This arrangement
provides the flexibility required when matching instructional methods to training objectives.
Large group instruction is planned for orientation courses, while small class sizes will be
used for certain highly specialized training programs; these courses will also require special
purpose classrooms to compliment their training goals. Our school is committed to the con-
cepts of training exemplified not only in regulation of higher headquarters, but also in pro-
fessional educational writings. Student-centered, performance-related training, which is pre-
sented through a wide variety of appropriate methods and media, can and will produce grad-
uates who are fully capable of discharging the current and projected responsibilities of our
Corps.

PROJECT OFFICER: On the basis of our philosophy we intend to develop all require-
ments. Do we agree on this starting point?

ENGINEER: Yes.

POLITICIAN: No comment.

CONTROLLER: Concur, in principle.

PROJECT OFFICER: Well then, I move that we adjourn and meet on call. Thank you
gentlemen. CURTAIN

ACTIII SCENE II

TIME: 60 days later.

PROJECT OFFICER: Gentlemen, we are now at the point of reviewing the requirements
as seen by the School staff and faculty. I am impressed with the spirit we have seen over the
past two months. Our multi-discipline team has understood the complexity of this problem
and recognized the urgency of working together toward a solution. Educator, would you
please begin your presentation?

EDUCATOR: Our School will have a continuing requirement to teach over 200 classes
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in over thirty different courses. The most significant factor, however, is the average number
and type of classes in session each week. The average number of classes in session will be
twenty. During periods of peak load this number will increase to 22. The types of classes
taught, the methods and media employed, and the educational philosophy of this institution
require the use of three basic types of classroom facilities. These three classroom configura-
tions are (1) lecture (seminar), (2) combination lecture room and laboratory, and (3) instruc-
tional laboratory. Space must also be provided for rear projection rooms, instructor work
space, visual and training aids, storage, library, and student break/faculty lounge rooms.

(Educator goes to easel and uncovers first chart)

This chart indicates the number and type of classrooms required.

CLASSROOMS
TYPE QTY
Lecture/Laboratory (30 man capacity) X
Lecture/Seminar (capable of sub-division) Y
Instructional Laboratory Z

ENGINEER: Then in totals you need xxx square feet of classroom space.

PROJECT OFFICER: Yes, but then we will add space for the faculty at sixty square
feet per man. Additionally we need space for student counselling rooms, student break
areas, division chiefs’ offices, and conference rooms, and it adds up to xxx square feet. Then
add xxx for the Director of Instruction, space for an ETV studio and you have a total of xxx
for faculty and the classrooms.

EDUCATOR: Yes, but we must also consider a building as we visualize this.

ENGINEER: I don’t deny that you shouldn’t have a visualization in your mind. A high
rise might suit your purposes better than a three story facility. Of course, you would have an
elevator problem.

EDUCATOR: I think we can eliminate the high rise as a choice. The elevator waiting
time mitigates against their use. I would prefer three stories so as to facilitate the flow of
student traffic.

ENGINEER: So you want it simple? What other activities need to be housed in the facility?

PROJECT OFFICER: We need administrative space for both staff and faculty. These
break out to be an area of xxx square feet of working area for the command and staff and
xxx square feet of common user area for activities such as the technical library, conference
rooms, snack bars, a book store, and the Corps museum.

CONTROLLER: On the surface your requirement appears excessive. I cannot visualize
the student load you are using as a factor continuing in the near future.

PROJECT OFFICER: We have documented these inputs and know they are supportable.
There is no other data available. (Pause) Any other challenges? (Pause) What recommenda-
tion and priority are you going to give this facility?

CONTROLLER: Once it’s staffed at Forlorn.......

ENGINEER: I canassure you we will recommend at least second priority on our construc-
tion program for the target year.

CONTROLLER: Fine, we at Army and higher will review the project and it will be above
the cut-off.

PROJECT OFFICER: By “above the cut-off” do you imply that previous experience has
shown that a certain dollar ceiling is the guide?

CONTROLLER: Yes, we live with this yearly. Your project will go forward in a competi-
tive position.

PROJECT OFFICER: What happens when project lists are readied for legislative hear-
ings at the higher headquarters level, wherever that is?

CONTROLLER: Once again, priority lists are compiled. Your command’s educational
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facility competes with all other construction projects. Without emphasis at higher head-
quarters level, however, your position can deteriorate.

PROJECT OFFICER: What you are saying reference to deterioration is that success is
measured by politics practiced military-style.

CONTROLLER: It stands to reason, but don't quote me. Look at those pole climbers at
Forlorn living in a ten story high rise. If you can’t get your own branch people exercised
about this except when they are assigned to your school, you may not get a building. Remem-
ber that your Corps and your school requirements are miniscule at higher headquarters
level. You'll get a fair shake though.

POLITICIAN: [ can not understand how you military men operate. I would be run out
of office, if I couldn’t produce in twenty years. Why haven’t you asked us for help?

PROJECT OFFICER: I personally would like to do that, but I have a chain of command
to live with. As far as the marginal facilities we have here at Forlorn, these are apparent to
any casual observer either military or civilian. In fact you have toured our School.

POLITICIAN: Okay, okay, but you are still depending on chance for your success. I
would be the last one to tell you, though, to violate a code of ethics.

CONTROLLER: Now listen, we have legislative liaison folks to meet with this kind of
problem. The military system will work well without outside interference.

PROIECT OFFICER: Yes sir, let’s not get “bent out of shape” on the matter of suasion.

ENGINEER: I would like to offer a few comments. Too many civilian schools are more
concerned with the creation of architectural showplaces than with the creation of an environ-
ment that meets the need of learners and teachers. Sadly, too many new campus structures
are not even good monuments. Little wonder students and faculty respond negatively to
many of these bold buildings.

EDUCATOR: Ididn’t know that you were an educator. It is a pity that a superb building
can’t do the instructing. Further, I would have to voice the opinion that the facility does not
affect the learning process dramatically. We are talking not of bricks and mortar. We are
not stressing wedge shaped classrooms stacked neatly off a hillock. All we are asking for is
a facility configured to our needs. We have laboriously developed these for you.

ENGINEER: I didn’t mean to hurt your feelings.

EDUCATOR: You didn’t, but maybe things weren’t in proper perspective. We also
know that a school needs an in-depth, long-term resident faculty, systems engineered courses,
and tradition. I am not trying to weight any of these.

POLITICIAN: What I hope you are trying to say is that the subject of the hour is a new
school building and I submit we get on with it.

ENGINEER (businesslike): I believe we can go forward with what you have developed.

Higher Headquarters?

CONTROLLER: It looks like a well prepared case. It will be well scrutinized at higher
headquarters.

PROIJECT OFFICER: I expect that it will.

(Lights fade except for spotlight on Project Officer who looks off into space contemplatively.)

PROJECT OFFICER: The beginning of a school building is a difficult task. But, the con-
struction of new buildings is relatively simple compared to the construction of a new vision
in the minds of men. The raw material of the school is the student, and the goal is know-
ledge. What then, as we move toward an “all volunteer force,” as societal goals change, and
as austerity once again grips the defense budget? We need the encouragement of our Corps.
It will make us more aware of our responsibilities to our School and to the Service it represents.

CURTAIN

Lieutenant Colonel Peter R. Nowak, MPC, is a Regular Army officer with over sixteen years commissioned
service. A graduate of the Command and General Staff College and holder of an MBA Degree from the
University of Alabama, he served as the Director of Logistics, USAMPS from 1969 to 1971. He is currently the
Commanding Officer, 728th MP Battalion in Korea.
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be necessary to empty the revolver into a determined
opponent and at the same time take evasive action such as
ducking behind cover.

For distances beyond three yards and for the standard
Practical Pistol Course seven yard firing position, a two-
handed grip should be assumed after the draw. In other
words, the weapon should be brought up to eye level with
the right hand, thrust into the left and the left thumb over-
lapping the right. The right hand, gripping the weapon,
pushes forward slightly while the left hand pulls to the
rear. This position is very fast, and compared to the tra-
ditional hip-shooting position, it is rock steady. Aficionados
of this position can place almost all their shots in the kill
zone of a standard silhouette with a .45 service automatic,
using the sights and a good trigger squeeze, well under the
minimum time set by the P.P.C.

The problem, however, is not just to get an immediate
torso hit with the pistol. The problem is either to de-
moralize the opponent into ceasing his resistance or to
physically stop his attack by vital-organ damage or hydro-
static shock. The first objective can be accomplished by
an impressive display of speed and fire power. For instance,
a light .22 caliber automatic can be drawn and fired with
such rapidity that the opponent may be demoralized, just
as in 1967 when the Egyptian troops were demoralized by
the Israelis’ running assault-fire with submachine guns.
Volume of fire does have an effect, but an ordinary .38
special revolver does not have the magazine capacity or the
quick reloading capability to take advantage of this tech-
nique.

The second objective, to physically stop the opponent,
has been widely debated. The opponent can be stopped with
vital organ damage very effectively by a .22 automatic
using a .22 long rifle, hi-speed, hollow-point ammunition.
Here the weapon is used literally to “chop-up” the opponent.
The second alternative is a round that produces enough
hydrostatic shock upon entrance into the thoracic cavity
that an opponent is no longer capable of controlling his
muscular reactions. This objective can be obtained either
by a small, fast moving, expanding round or by a large
slow-moving round. An example of the first round type is
the 110-grain, .357 magnum hollow-point. An example of
the second type of round is the .45 a.c.p. service cartridge.
Of course, a large fast-moving round such as the.44 mag-
num, is more effective than either of these, but it is also
harder to fire accurately and is usually not necessary for
use against humans.

Since the revolver has fewer rounds of ammunition and
is slower to reload, the automatic is preferable if the
“demoralizing,” “chopping” and “stopping” techniques are
to be used. Among current automatics, the .45 a.c.p. service
pistol is one of the best for one round stopping power. Of
course, the .45 service automatic is not the easiest weapon
to control, but if the inexperienced firer uses the two-handed
technique, he will notice no more recoil than with the .38
one-handed style.

Police instructors should remember that their students
are not practicing for the 1.S.U. matches or an affair of
honor. Instead, these students must place all their rounds
on a comparatively large target in a comparatively short
time, consistently. The two-handed technique can begin
with slow-fire (cocking the revolver with the left thumb)

12

and progress to all phases of combat firing. Eventually, the
student should perform all his revolver firing, double-
action, using a two-stage trigger pull for accurate slow-fire.

The firer should use his sights whenever speed and
lighting conditions permit. An excellent new combat sight
has been developed which makes use of a single sight with
equal amounts of yellow paint on each side which the
shooter centers around a sighting groove, Other combat
sights make use of paint or even radium to highlight the
sights at night.

It should be emphasized that some of the techniques
described here are not normally and probably will not be
taught to police. Due to possible danger to innocent by-
standers, the policeman is always taught to wait, if neces-
sary, and to place his first shot precisely on the individual
he wishes to stop. Modern warfare, however, has shown
that a number of firing techniques are available, which do
not emphasize perfect round placement. For instance, in
artillery fire the target coordinates are pinpointed by
“bracketting”—a round is placed beyond the target, then
one is placed in front of it until after a few rounds in
gradually smaller brackets the target is zeroed and the
forward observer calls “fire for effect.” In police work
this “bracketting” principle could be applied when a man
runs into a dark alley and fires at pursuing police. By
quickly firing several rounds on either side of the flash, a
policeman has a good chance of hitting the suspect; unfortu-
nately if there are light frame houses at the rear of the
alley, he also has a good chance of hitting innocent persons.

The “demoralizing” and “chopping” techniques de-
scribed for use with semiautomatic pistols of low recoil and
large magazine capacity would also be of limited utility to
police. It is, however, a good counterambush technique
when a shotgun or submachine gun is not available. U.S.
Army manuals have stressed the utility of rapid firepower
in countering ambushes. The standard, six-shot, .38 special
revolver is of very little use in presenting this kind of
firepower toward a concealed assailant. Though a heavy
caliber automatic is less rapid than a small caliber one in
setting up this “wall of fire,” it does have a round which
will physically stop an assailant with a single torso hit.

These “demoralizing” and “chopping” techniques should
not be confused with “walking” the rounds on target. The
latter technique involves spotting the hit and correcting aim
on target. This technique is useful, but only at longer ranges
when there is time to see the hit on some distant object
and correct for point of impact. At hip-fire range, during
periods of darkness, the firer is not likely to see anything
but his target and the flash of his own gun. He must then
continue shooting without pause to keep from losing the
initiative, which is termed “fire superiority” by the mili-
tary. This is practically impossible with a six-shot revolver.

It may seem that some of the methods described here
are rather destructive. However, the “demoralizing” and
“chopping” methods are not as effective as the simple
“stopping” technique, if the target is large, the light is good,
and the assailant is standing still. These are special-purpose
methods employed when the light is bad, the assailant is
running for cover, or the target is small (such as a man’s
head and pistol arm evtending from a brick wall). Nothing
can replace simple accuracy and first round hits in police
training.
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How high do you score on military police
subjects? A score of 9 or 10 is superior, 8 is

excellent, 7 is good, and below 7 may indicate
that some review is warranted. The Department
of Nonresident Instruction of the US Army
Military Police School, Fort Gordon, Georgia,
would be happy to assist you in taking Military

Answers found on page 16

Police Correspondence Courses. This month’s
quiz was prepared by MAJ] Patrick J. Blair.

1. To prove the content of a substance

i

[
.

suspected of containing narcotics,
the investigator should

a. taste it in small amounts.

b. send it to the laboratory for
analysis.

c. first attempt to identify the sub-
stance by smelling for its dis-
tinctive odor.

d. use the various chemical field
tests.

According to technical terminology,
one who illegally furnishes drugs
to another person for user conven-
ience rather than personal gain, is
known as a

a. pusher.

b. source.

c. temporary accessory.
d. casual supplier.

A military police pairol has been
dispatched to apprehend a soldier
believed to be under the influence
of cocaine. As a precaution the
patrol should

a. be augmented by additional per-
sonnel to subdue the suspect.

b. receive a special briefing cover-
ing the warning/waiver of rights
of an accused.

c. be provided a medical specialist
equipped to administer aid to
the suspect.

d. refer to charts describing drug
effects and the appearance of
users.
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4. When participating as

5

6.

7

a drug-
education speaker, the best ap-
proach in handling questions seek-
ing to compare drugs and alcohol
is

a. point out that alcohol is merely
a sedative whose drug risk lies
in its being used in combination
with barbiturate drugs.

b. remind your audience that drug
abuse is illegal.

c. simply admit that aleohol is also
a serious drug.

d. challenge anyone to show evi-
dence that alcohol users will
commit the crimes “junkies” do
to obtain narcotics.

Which of the following terms is

least appropriate to considerations

of the narcotics and dangerous
drugs problem?

a. Dependency.

b. Psychological.

c. Physical.

d. Addiction.

Which of the following statemenis

regarding L.SD has no basis in fact?

a. One ounce can send 3.5 million
people on a hallucinogenic trip.

b. Symptoms associated with its
use may occur months later,

c. There are legal provisions for
the use of this hallucinogen.

d. The drug is a threat to the water
supply.

Marihuana is controlled in the same

fashion as narcotics

a. because of its original medical

10.

use in relieving pain.

b. for the same reason as cocaine.

c. due to its synthetic narcotic
properties.

d. in that it was originally con~
sidered a depressant.

. It is a fact that heroin was once

produced o combat morphine addic-

tion. It is also a fact that

a. heroin has been found to be
many times more addictive than
morphine.

b. today in the U.S., both are lim-
ited to use through tightly con-
trolled prescriptions by physi-
cians.

c. heroin is the most popularly
abused narcotic.

d. morphine is derived from the
opium base and is actually more
potent that heroin.

The policy of the Department of

the Army concerning drug abuse is

a. to prevent and eliminate it and
bring to trial all users.

b. that it is not incompatible with
military service.

c. to attempt restoration and re-
habilitation of users.

d. an immediate total amnesty at
the lowest unit level possible.

The marihuana plant

. has even-numbered leaves.

b. is difficult to cultivate.

c. produces a resin containing a
d.

o

strong hallucinogen.

is actually a vine, which can
choke out large trees in its jun-
gle habitat.
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the Tnvestigaton

CW2 James V. Vandiver, USA

Research carried out for INTERPOL by the Swiss
indicates that dust on hand weapons is the best means of
determining when a weapon was last fired. Tests were run
on rust formations, nitrites, and dust found in a gun barrel.
The type of pollen in dust was found to be the only reliable
means of establishing when the weapon was last used.

Also of note in this report: “All too frequently the
‘scientific’ removal of samples is made worthless by a
search for fingerprints; investigations should, therefore,
be organized in suitable chronological order.” (January
1970 International Criminal Police Review) Now all you
have to do is figure out how to collect the dust without
disturbing the prints.

Students attending the CI courses at USAMPS over
the last several years have compiled a list of the uses of
prints. Fingerprints have been, and can be used to:

¢ Place narcotics in a suspect’s possession when they
are found in containers, instruments or roach butts.

¢ Place stolen property such as radios, cameras, wallets,
government property, and bad checks in a suspect’s pos-
session.

e Show that instruments used to commit crime had been
in a suspect’s possession; the knife, gun, bottle, etc.

¢ Place a suspect at the scene by:

a. Finding his prints on or in crime scene objects,
such as a wall locker, light switches, cut-off padlocks,
cut TV antenna wires, or match books.

b. Finding the victim’s prints on a hit and run
vehicle or on shoes or boots of an assailant who beat
kicked him.

¢. Finding an assailant’s prints on an object, such
as a light pole, that he grabbed as he made a quick

14

turn around a cormer, while fleeing the scene.

® Prove ownership of stolen property such as the vic-
tim’s prints on radio batteries or stolen money.

e Establish identity of amnesiacs, people in comas (hit
and run victim), the dead, or those who refuse to identify
themselves.

® Obtain criminal record checks and see which of
several suspects has a previous record of similar offenses.

The January 1970 Fingerprint and Identification Maga-
zine related an unusual case by a deceased Ohio fingerprint
expert, Arnold P. Fetter: “After shooting the victim in the
right temple and relieving him of all clothing, papers and
other identifying materials, the murderer cut away the
center portion of each of his fingers . . .” and blew the
body to bits with dynamite. “Fortunately enough of the
lower layer of skin on two digits remained after the cut-
ting and dynamiting for Mr. Fetter to make a positive
identification . . .”

An article entitled “The Value of Spectacles in Identi-
fication,” by M. H. Wallace in the September 1969 Police
Journal, points out that success in identifying a suspect or
victim by glasses is governed by five factors: (1) the num-
ber of people who possess glasses; (2) whether or not the
glasses are found in a container; (3) availability of op-
ticians’ records; (4) the possibility of two pairs of glasses
being identical in all respects; and (5) the person with the
glasses being the actual owner.

The author points out that tints, shapes, strengths and
other technical factors make over thirteen billion different
types of lenses possible. When frames and cases are in-
cluded, over thirty-two trillion possibilities exist. e
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Answers to MP Quiz

. b. Field tests provide the investigator useful assistance 6. d. Though very strong, LSD is also very unstable,
in making “on the spot” identification, but chemical breaking up in water rapidly. Its legal use is in
complexity requires complete laboratory analysis federally approved research, primarily in mental
for verification. illness.

. d. Since identification and apprehension of the source 7. b. Although certain drugs are not considered medically
is a most important aspect of drug investigation, it as narcotics, legal classifications apply. One of the
is useful to distinguish types and character of provisions of the 1970 Comprehensive Drug Abuse
supply. Prevention and Control Act is the ease of moving

a drug between classifications of control in response

a. Cocaine not only causes the user to become excited, to its abuse level.

but can induce paranoid tendencies, overconfidence,
and exceptional physical strength. 8. a. Heroin, up to ten times more potent than morphine,

has a low tolerance.

¢. The basis for gaining and influencing the audience

is total credibility. 9. ¢. AR 600-32 explains this fully.

d. The term addict has limitations. Medical aspects 10. ¢. The active constituent contained in the resin is
require thinking in terms of dependency, both physi- called tetrahydrocannabinol (THC), and is a strong
cal and psychological. hallucinogen.
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‘Horse Heads

Must Be Pointed
To The East River’

Frank J. Gillespie

Modern traffic engineers thought up one-way streets
. because of a glut of automobiles in our cities.

Right? Sorry—wrong.

Back in 1760, traffic was so snarled around New York
City’s John Street Theater the city council made it a one-
way street. The council also adopted what has to be Amer-
ica’s first parking regulation:

“Horse heads must be pointed to the East River when
left unattended.”

Those responsible for moving our vehicular traffic
today may think their jobs particular to the times, but it
just isn’t so. The problems echo well back before the time
of Caesar.

Ancient Rome had chariots—more than the narrow
streets could handle. Julius Caesar, himself, persuaded the
Roman Senate to ban chariots from streets during “busi-
ness hours.”

Long before, women drivers first appeared in the
statutes. In 396 B.C., one Camilius, an otherwise sage states-
man of the time, introduced a law that permitted women
unrestricted use of all Roman roads. That lasted up to the
Second Punic War (218-202 B.C.) when males took chariot
reins out of women’s hands in the neatest trick of the times.

The “Lex Appia” law decreed no woman could own a
chariot. Sounds innocuous enough, but there already was
a law barring non-owners from driving a chariot! The
ladies fumed, quietly, for a little more than 20 years,

In 180 B.C. the roof fell in on Rome’s mighty Senators,
in the first recorded act of Women’s Lib. Irate gals stormed
the Senate and ripped togas off legislators to dramatize
their grievance. A Roman Senator, minus toga, was a
rather sorry sight. “Lex Appia” was repealed.
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Reprinted from TWA AMBAsSSADOR

There appears to be a complete lapse of traffic legisla-
tion until around 900 A.D., when King Alfred of Denmark
laid the basis for today’s automobile horns. His law read:
“If a farcoming man or stranger journeying through a
wood or on a highway neither shouts nor blows a horn, he
is to be held as a thief and either slain or redeemed
(ransomed).”

An early English law conceivably accounts for today’s
pedestrian nonchalance. “Because they are known to be
weaker,” pedestrians are allowed right-of-way over horse-
drawn vehicles and mounted men. In fact: “A pedestrian
may walk in any place and in any manner he chooses and no
constable may deny him progress.”

Henry VIII passed history’s first “no parking” law in
the 16th century. He disliked excess verbiage as much as
out-of-favor wives. The statute said quite simply: “The
King’s Highway is not to be used as a stable yard.”

The British custom of driving on the left side of the
road began as history’s first instance of defensive driving.

Highwaymen used to hide in brush or trees to waylay '
unwary travelers. Then, in 1285, a law ordered removal
of all brush and trees for a distance of 200 feet on either
side of the road. Although this destroyed their conceal-
ment, it didn’t take long for the something-for-nothing boys
to evolve new techniques. They mounted horses, dashed up
to their unsuspecting victim and unleashed club on cranium.

To counter this, travelers soon started riding on the
extreme left side of the road. Reins in left hand, sword in
right—one false move and it was the end of Mr. Highway-
man.

In America, driving on the right side resulted from
use of oxen teams and, later, the big Conestoga wagons
that opened the West.
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CORRECTIONS
Beliets and Goals

MAJ George A. Moore, MPC

Military prisoners are human beings. They are as
human as any other soldier. They feel pain if they are
struck, indignation if verbally abused, anger if treated
like animals, and humiliation if they are ridiculed.

The word “confinement” brings to the mind of many
people the image of a “bum” or “convict” locked up “doing
his time” or “paying his debt to the Army.” But when
studying corrections, or confinement, never forget you are
ultimately studying people. Just what is the goal of the
Army’s correctional program? Too many people think
only of the regulations, rather than the intent of the regu-
lations. It is a relatively simple matter for correctional
personnel to apply Army regulations in an impersonal
manner in the task of operating a correctional facility,
including stockades. This article hopes to arouse a spirit
for correctional treatment, rather than simply confinement
of individuals. With knowledge of the proper concept of
corrections, you will be better able to apply the desired
humanitarian touch in the performance of your duties.

Mission

The mission of the Army Correctional Program is to
provide for the custody and correctional treatment of mili-
tary prisoners pursuant to law and regulation. At first
thought, our mission, as stated in the preceding sentence, is
basically a simple proposition. But further reflection shows
us the apparently simple sentence is really a complex state-
ment. There are three key words or phrases in this sentence:
(1) “custody,” (2) “correctional treatment,” and (3) ...

Major Moore is currently assigned as a writer in the
Department of Nonresident Instruction, US Army Military
Police School, Fort Gordon, Georgia. He was commis-
sioned in the Regular Army upon graduation from Clemson
University in 1958.
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pursuant to law and regulation.” To fully understand our

mission, we must understand all parts of it.

To many people, including a few within the correctional
program, custody is the only facet of the program. They
believe offenders should be locked up, away from the public
and “do their time.” They feel they are successful if they
keep the prisoners confined and prevent their escape. They
miss one key point. If we release a prisoner who, in actions
and thought, is the same man we confined, then we have
done nothing for the man. We have only confined the man,
but we have not corrected him. Before beginning to feel
custody is not important, remember that custody is the key
to successful corrections. For, if we are unable to keep the
man in confinement, then we will not be able to work with
him. A man is confined by the courts, and we must carry
out that confinement. But we also should not be satisfied
by just successfully maintaining custody, we must remember
the other parts of our mission: (1) correctional treatment,
and (2) law and regulation.

A follow-up to successful custody is correctional treat-
ment. Such treatment is the discovery of causes of de-
linquency, though professional evaluation and study of the
individual, the application of corrective measures to elimi-
nate conditions which contributed to delinquency, and
improve the individual’s capability and motivation for use-
ful, law-abiding citizenship. Successful correctional treat-
ment requires the prisoner to realize that he has committed
an act which is wrong and, that through his own efforts,
with the aid of correctional treatment, he can correct or
redirect his behavior in order to assume his duty as a
useful soldier. The prisoner must understand his personal
problems, the causes of the behavior resulting in his con-
finement, the necessity for changing his attitudes, and the
need for directing his efforts to conform to the requirements
of the service. These goals can be attained through profes-
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sional evaluation, counseling, training, useful employment,
and participation in welfare activities. Particular emphasis
should be given to assisting prisoners to solve their prob-
lems and develop improved attitudes. Correctional treatment
should be based on the premise that all individuals are
worthwhile and that their dignity as individuals will be

respected.
The third key part of our mission statement is the
phrase “. . . pursuant to law and regulation.” We must

never forget one basic truth. We are military policemen
and our effort is always to support and respect the laws.
We do not determine the innocence or guilt of the men
placed in our charge. That is the responsibility of the
courts. Qur job is to work with these legally-confined men
and do everything in our power to change their attitudes
and behavior. We do not administer “on-the-spot justice;”
the courts do that. We will never be able to teach prisoners
to obey and respect the law if we, ourselves, violate these
same laws in dealing with offenders. Correction regulations
are not written to hamstring or limit correctional activities,
but rather to enhance their effectiveness.

Obijectives

The administration and operation of all Army correc-
tional facilities should be accomplished in a wuniform
manner to assure the attainemnt of the following objectives,
as called for in AR 190-1:

e Return to military duty the maximum possible num-
ber of military prisoners, whose sentences do not include a
punitive discharge, as morally responsible and well trained
soldiers with improved attitudes and motivation toward
their obligation to self, the Army, and the nation. As stated
in the preceding sentence, our first objective is, basically,
to return better soldiers to duty, and to return as many as
possible. Unless the courts have imposed a punitive dis-
charge, every man is considered to have the potential to
return to duty. But we must seek to improve his attitudes
and motivations before returning him. Confinement is not
the end of the road, only a detour. As members of the
Army, we must never forget our obligation to help provide
responsible soldiers for duty.

e Return to civil life or restore to duty, the maximum
possible number of military prisoners, whose sentences
include a punitive discharge, as morally responsible and
well trained individuals with improved attitudes and moti-
vations who are capable of assuming responsibilities asso-
ciated with their return to civil life or military duty. At
first appearance, this objective appears quite similar to
the first objective, but we find a new facet. Not all soldiers
will be returning to duty upon completion of the sentence
to confinement. We have the same obligation to those men
returning to civilian life, as we do to those men returning
to duty. Even though the courts have adjudged a punitive
discharge upon a man, he is still a citizen with a future,
and we must do all in our power to help him enter civilian
life with improved attitudes and the desire to “stay straight.”
Another facet is restoration. Even though the courts have
awarded a punitive discharge, this discharge can be ad-
ministratively set aside if the prisoner displays good conduct
and the desire and ability to serve honorably. He is then
relieved of the stigma that follows a dishonorable or bad
conduct discharge.
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e Promptly identify and expeditiously release from
Army confinement facilities, through separation from the
service or through transfer to the federal correctional sys-
tem, military prisoners who will not respond or are incapable
of effectively responding to Army correctional treatment,
retraining, or discipline. It is an accepted fact that some
men, due to their psychological make-up, just will not ac-
cept authority or discipline in any manner. These prisoners
have a history of conflict with authority that predates their
entry into the Army. These men can not be helped unless
they are willing to accept help. In these cases correctional
treatment is not really effective. To keep this type of man
in a military environment is not good use of time, or tax-
payers’ funds. The normal practice is to administratively
separate to civil status the offenders with relatively minor
offenses, and to transfer those prisoners with long sentences
or conviction of major crimes to institutions of the Federal
Bureau of Prisons of the Department of Justice.

Purpose of Confinement

At first thought the purpose of confinement seems sim-
ple; to keep a man locked up for a specific period of time
because the court has ordered it. But if correctional treat-
ment is to be carried out, confinement has three primary
valid purposes.

e The first purpose is to keep prisoners in custody. The
laws and courts deprive a man of his freedom for commit-
ting certain offenses. This loss of freedom is the man’s
punishment for committing these offenses. But if this con-
finement is to serve any useful purpose, much more than
merely locking him up must be done. The time he expends
while in custody must be spent helping him.

e The second purpose is to reduce delinquency through
problem solving. When we say “delinquent,” we are not
speaking of just the youthful offender, but a person who
neglects or violates duty or law. Delinquency is normally
brought about by problems and the misguided effort to
solve or overcome them. The most common offense in the
Army is absent without leave (AWOL), yet very few men
go AWOL just for the “pleasure” of it. Almost always the
cause of AWOL is some problem that the man feels he can
solve by running away from the Army or by going to the
source of the problem. The same is true of other offenses.
Few people commit crimes for pleasure, but as a way to
overcome a problem. If no effort is made to help the pris-
oner solve his problems while in confinement, then we
release the same man we confined. If these problems caused
his delinquency originally, then there is little chance of
reducing his delinquency while the problems exist.

o After the problem-solving process is initiated, the
third purpose then appears. This is to acclimate the prisoner
to the society to which he will return, whether it be a mili-
tary or civilian society. Too many times you will hear
comments about “model prisoners.” The purpose is not to
have a man adjust or change to the prisoner environment,
but to prepare to enter a free society. The harsh regi-
mentation of ‘“past penal systems” literally destroyed a
man’s spirit, and upon release he just couldn’t fit into
society. Today, the emphasis is on preparing the man to
accept the responsibility and standards of conduct of so-
ciety. The final purpose then is not to produce “model
prisoners,” but to turn out well-motivated soldiers and
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citizens. All the efforts of correctional workers should
be in helping this man prepare to re-enter military service
or to re-enter civilian life.

Policies of the Army Correctional Program

AR 190-1 prescribes rather precise policies for the
operation and management of correctional facilities. These
policies can be summed up by these statements:

e Army Confinement Facilities will be operated and
administered on a corrective rather than punitive basis.
It is intended that every phase of confinement be directed at
the correction of the offender, and even in the administering
of disciplinary measures for violations of established rules.
In short, military prisoners will be treated in accordance
with their individual needs with a view toward solving their
problems and changing their behavior.

¢ Military places of confinement will be administered
on a uniform basis. This policy provides for uniformity,
so that when a prisoner is transferred from one military
confinement facility to another, he will not require a lengthy
period of adjustment. In addition, a correctional officer
will be qualified by his confinement experience and train-
ing to function as a correctional officer in any type of
confinement facility.

¢ Military prisoners will not be subjected to any form
of punishment while confined, except as specifically pro-
vided by law and regulation and that contained in the
Uniform Code of Military Justice. It is often necessary to
impose restrictions upon a recalcitrant person, but if this
is done beyond approved measures it ceases to be con-
structive and becomes mere vengeance.

¢ The dignity of the individual will be respected in
the handling of military prisoners. Overemphasis and
preoccupation concerning custody, repressive regimentation,
and degradation in the handling of military prisoners is
prohibited. Experience has established that belittling or
harassing only creates more hostility.

e Correctional officers and all other personnel assigned
to operate and administer Army confinement facilities will
be selected in accordance with uniform criteria as estab-
lished in applicable regulations. They will be specifically
trained in procedures and techniques concerning leadership,
custody, and correctional treatment of military prisoners.
Prior to assuming such duties, they will be fully oriented to
insure complete understanding of the mission, objectives,
and policies established by all applicable regulations. The
purpose of this is to insure the personnel assigned to con-
finement and correction duties are well trained in all
requisite elements of their job.

Philosophy for Corrections

Experience in accomplishing the mission, objectives,
and policies that were covered in this article has led to the
formation of several philosophies, or beliefs, that apply
to successful correctional treatment. Acceptance of these
philosophies is necessary to successful application of cor-
rectional treatment.

All behavior is purposeful and has a history. No man
ever commits an act, criminal or not, without reason. He
eats because his purpose is to satisfy his hunger. He works
or steals to satisfy his need for money. Virtually every
act a man performs, major or minor, has a purpose. By
observing a man’s behavior, it is possible to achieve an
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understanding of his needs and, perhaps his problems. A
man’s behavior is a reflection of his attitudes and beliefs.
A big help to those working in corrections is not only the
knowledge that behavior is purposeful, but that, in most
cases, repeats itself or has a history. We have found by
studies that the man who enters the Army with a history of
problems with authority, perhaps reflected by a police
arrest record, will probably continue to have these same
problems. The man who habitually “runs away” from
problems will probably continue this pattern, perhaps by
going AWOL. But on the positive side, the man who enters
the Army with a history of abiding with the standards and
laws of civilian life, will, in all probability, serve in an
honorable manner and never be found in a correctional
facility.

Another basic belief is that any man is the result of his
total life’s experience. Life in itself is a learning experi-
ence, and a man’s attitudes, goals, and behavior are affected
by what he experiences in life and the environment in
which he lives. The ghetto dweller does not think and act
like the midwestern farmer, not because of a difference
in intelligence, but because of a difference in experience.
The ghetto dweller lives in an environment characterized
by low income, poor standards, and a high crime rate. So
it is only natural that his actions and beliefs are shaped by
his experiences. This fact is important to the correctional
worker in that he must not judge or condemn a prisoner’s
behavior by the correctional worker’s standards, but at-
tempt to understand how the prisoner will act under the
circumstances.

Individuals have the capacity to change. This belief,
coupled with the prior statement, is the basis for the entire
correctional program. For if you do not accept the belief
that man can change his attitudes or beliefs, then you must
face the fact the world will not change. You, as a military
policeman, look at some of the “learning experiences” you,
yourself, have undergone in your own life. Some of these
experiences may have been education, marriage, religion,
financial hardship, military service, or perhaps combat
duty while in military service. Each of these experiences
has influenced you and, in all probability, changed your
outlook on life. This same philosophy should be applied
to corrections. The period of time a prisoner spends in
confinement should not just be a period of punishment or
loss of freedom, but a period where positive influences can
be brought to bear to assist the prisoner in changing or
modifying his attitudes, thereby changing or modifying
his behavior.

Since you, as a correctional worker, deal with indi-
viduals with individual problems, you should always keep
in mind that there is no average prisoner, only individual
prisoners. In today’s world, individuality or “doing your
thing” is a major part of every man’s life. Just as there
is no “average” soldier, taxpayer, girl, or even priest, there
is no one standardized prisoner.

Prisoners are placed in confinement as punishment not
for punishment. Aside from a death sentence, the loss of
freedom is the worst punishment that can be imposed upon
a man. The imposing of punishment is a function and right
of the judicial system. The carrying out of court-ordered
confinement is a function of the Military Police Corps. The
two should not be confused. ~N
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SSG Willie L. Earvin

SGT Dennis R. Matey
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SGT Raymond L. Kautzmann
SP4 Willie G. Wells

Meritorious Service
Medal

COL Harold I. Pitchford
LTC John G. Collins
LTC George J. Ossorio
MAJ John C. Blair

MA]J Robert J. Fetterolf
MA]J Thomas C. O’Hara
CSM Donald F. Skoglund

Air Medal

COL Glen A. Hill

MA]J Ronald E. Boehme (20LC)
CPT Thomas J. McHugh

1LT Ronald Hall (24-380LC)
SFC Walter T. Roberts

SP4 Carter B. Millan

Army Commendation
Medal

(Meritorious Service)

CPT Clifford S. Abramson
MSG Charles E. Tyner (10LC)
SFC Thomas L. Crisco

SSG Eugene F. Schulz (20LC)
SP5 Harold E. Grossglass

SGT Paul J. Lies (10LC)
SP5 Lewis H. McClam

SGT Lozell Reed

SP5 George Robinson

SP5 Randolph Truitt

PFC Stephen J. Raciboski
PFC Vincent P. Villastrigo

Purple Heart
SGT William E. Bonshire
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PROMOTIONS

LTC/COL
(RA)
Roland Harris (105)

LTC/COL

(AUS)
Richard E. George (105)
Robert E. Ingalls (109)

MAJ/LTC

(RA)
John T. Alexander (109)
John S. Holeman, Jr. (109)
James S. Oliver (109)
Bruce C. Young, Jr. (105)

MAJ/LTC

(AUS)
Charles H. Clemons (90)
Earl H. Moore, Jr. (90)
Wayne B. Nicoll (100)
Thomas H. Sanford (109)

CPT/MAJ
(RA4)
George R. Baldwin (100)

Ravmond F. Humphrey (105)

Gilbert E. Jones, Jr. (105)
Robert A. O'Brien (105)
John W. Sallee (100)

Don M. Saunders (100)
William A. Ward (109)

CPT/MAJ

(AUS)
Bennet S. Jones (100)
Herbert L. Sklar (100)

1LT/CPT

(RA)
Marshall D. Beall (105)
Joseph J. Carusi, Jr. (105)
William L. McInnis (109)
Kenneth R. Pierce (100)
Edwin H. Tucker (109)

1LT/CPT
(AUS)
Richard A. Cummins (100)

2LT/1LT
(AUS)
Willard G. Holgate (110)

CwW2/CW3

(AUS)
Anthony N. Blatt (105)
Charles L. Darkis (105)
Rudolph Fox, Jr. (95)
James F. Hamrick (100)
Arthur S. Hart (109)
Jack A. Sellinger (105)

MSG/SGM

James J. Hall (105)
Harold R. Hoffman (105)
Robert E. Mayo (105)
Rolf M. Ries (105)

SFC/MSG

Edward J. Black (105)
Thomas J. Dean (105)
Patrick V. Garland (105)
John J. Lasusky (105)
Wayne G. Stevens (105)
Frank Thompson (105)
Theodore Weidanz (105)
Larry M. Young (105)

SSG/SFC
Roy B. Asbell (105)
John S. Marshall (105)
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Change of station and retire-
ment information courtesy of

ARMY TIMES.

CHANGE OF STATION

COL Hiram E. Daniels from
Pentagon, Wash DC to Viet-
nam

LTC Eugene T. Carson from
Portland, Or to Honolulu, Hi

LTC Raymond F. Humphrey
from Ft Monroe, Va to Long
Binh, Vietnam

LTC Charles R. Kelly from
Philadelphia, Pa to Ft Meade,
Md

LTC Carroll P. Kemp Jr from
Ft Huachuca, Az to Long Binh,
Vietnam

LTC John J. Renford from APO
SF 96490 to Ft McPherson,
Ga

LTC James D. Smith from APO
SF 96375 to USMA

LTC Theodore H. Walker from
Ft Harrison, In to Cam Ranh
Bay, Vietnam

MAJ Fouad K. Aide from APO
SF 96222 to Ft Gordon, Ga

MAJ Michael V. Annast from
APO SF 96222 to Ft Gordon,
Ga

MAJ Jerald C. Burns from APO
SF 96491 to Ft Sam Houston,
Tx

MAJ Clyde H. Blakely from
APO SF 96383 to Ft Mec-
Pherson, Ga

MAJ Harold R. Brizee from
Pres. of SF, Ca to Wash DC

MAJ Burton A. Browning from
APO SF 96222 to Ft Hua-
chuca, Az

MAJ Amold F. Harris from
APO SF 96331 to Long Binh,
Vietnam

MAJ Donald B. Jackson from
Ft McPherson, Ga. to Wash
DC

MAJ Douglas W. Johnson from
Ft Gordon, Ga to Long Binh,
Vietnam

MAJ James W. Macolly from
APQ SF 96491 to Wash DC

MAJ Edward F. Meskunas from
APO SF 96207 to Ft Rucker,
Al

MAJ Benjamin Valimont from
APO SF 96491 to Ft Gordon,
Ga

CPT Glendin O. Asbury from
APO SF 96491 to Ft Gordon,
Ga

CPT David L. Basham from APO
SF 96384 to Ft Sam Houston,
Tx

CPT John M. Bischoff from APO
SF 96491 to Pres of SF, Ca

CPT Harry J. Bonnell from APO
SF 96212 to Ft Myer, Va

CPT John P. Bordenet from Ft
Sam Houston, Tx to Ft Riley,
Ks

CPT Eugene R. Boy from Ft
Bragg, NC to Ft Gordon, Ga

CPT Wallace B. Brucker from
APQO SF 96238 to Frankfurt,
Germany

CPT Walter Chambers from Ft
Gordon, Ga to Ft Sheridan, 11

CPT William A. Cherry from
APO SF 96226 to Ft Sam
Houston, Tx

CPT William O. Conoine from
APO SF 96222 to Ft Gordon,
Ga

CPT Robert E. Courneen from
Fifth Army HQ to Ft Sam
Houston, Tx

CPT Chauncey Crenshaw from
APQ SF 96491 to Ft Ord, Ca

CPT Daniel W. Domagala from
APO SF 96243 to Ft Bragg,
NC

CPT Ronald E. Garrison from
APO SF 96349 to Ft Knox,

CPT Gary R. Gracon from APO
SF 96491 to Ft Gordon, Ga
CPT Robert M. Hawk from APO
SF 96316 to Ft Dix, NJ

CPT William D. Houck from
APO SF 96491 to Yuma Prvg
Grnds, Az

CPT Robert W. Lively from
APO SF 96294 to Ft Gordon,
Ga

CPT Gary D. Lutes from APO
SF 96233 to Ft Dix, NJ

CPT John T. Martin III from
APO SF 96491 to Ft Gordon,
Ga

CPT William McCluskey from
APO SF 96312 to Ft Knox, Ky

CPT John H. Mumma from APO
SF 96308 to Ft Riley Ks

CPT Steven S. Nance from APO
SF 96490 to Ft Gordon, Ga

CPT Earl V. Perdue II from
APO SF 96243 to Pres of SF,
Ca

CPT Leon F. Parrott from APO
SF 96491 to Ft Gordon, Ga

CPT Kenneth Pillsbury from
APO SF 96491 to Sandia Base,
NM

CPT Theron R. Plowman from
APO SF 96308 to Ft Hood, Tx

CPT Felix H. Rhue from Ft
Gordon, Ga to Ft Lewis, Wa

CPT Gary €. Stracensky from
Ft Sam Houston, Tx to Ft
Riley, Ks

CPT Robert T. Turi from Ft
Gordon, Ga to Ft Sam Hous-
ton, Tx

CPT Carlton J. Vickery from Ft
Dix, NJ to Ft Sam Houston,
Tx

CW4 Robert L. Colombo from
Ft Meade, Md to Dept of Def,
Wash DC -

CW4 Herbert P. Hache Jr from
Pres of SF, Ca to Long Binh,
Vietnam

CW4 John W. Mangan from Ft
Sam Houston, Tx to Long
Binh, Vietnam

CW4 Arthur A. Sweberg from
APO SF 96491 to USMA

CW3 William M. Atkinson from
APO SF 96232 to Ft Sam
Houston, Tx

CW3 Clyde W. Doyle from APO
SF 96491 to Ft Sam Houston,
Tx

CW3 John J. Fay from APO SF
95491 to Ft Gordon, Ga

CW3 Thomas E. Graham {rom
Wash DC to Frankfurt, Ger-
many

CW3 Molos F. Tomandl from
Ft Meade, Md to Long Binh,
Vietnam

CW2 Phillip W. Blair from APO
SF 96491 to Frankfurt, Ger-
many

CW2 William L. Butts Jr from
APQO SF 96491 to Frankfurt,
Germany

CW2 Peter M. Herman from
APO SF 96207 to Frankfurt
Germany

CW2 Eugene D. Marshek from
APO SF 96232 to Pres of SF,
Ca

CW2 James C. Nelson from APO
SF 96491 to Ft Sam Houston,
Tx

CW2 Joseph W. Podraza from
APO NY 09326 to Long Binh,
Vietnam

CW2 Jay H. Polk from APO SF
96491 to Ft Meade, Md

CW2 Anthony Scozzafava from
APO SF 96358 to Frankfurt,
Germany :

CW2 Darrell E. Smith from Ft
Meade, Md to Long Binh,
Vietnam

CW? Lyle B. Smith from Wash
DC to Long Binh, Vietnam

WOl Harry R. Kurtzrock from
APO SF 96391 to Frankfurt,
Germany

WOl Joseph Passalaqua from
Wash DC to Long Binh, Viet-
nam

RETIREMENTS

COL Louis 0. Guiffrida
CW3 William E. Reed
CW2 Harper A. Hemenway
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BOOK
REVIEWS

Reviews by Major Charles D. Herrera, MPC

POLICE ENTRANCE EXAMINATIONS, Davis Publishing
Company, Sdnta Cruz, California 95060, 1970, 206

pages.

In recent years law enforcement agencies have gradually
improved the training, pay, fringe benefits and professional
status of the individual policeman. Along with these im-
provements, entrance standards have also been raised. An
integral part of these standards are medical, psyhciatric,
and enirance exams which must be satisfactorily passed
before an aspiring individual is accepted into a modern
police training program.

This manual deals with one aspect of the screening
process—the entrance examination. It is designed as a
guide to familiarize candidates with the various aspects of
both written and oral examinations.

The manual contains a complete section on the oral
interview, with a lengthy list of questions characteristically
asked by review boards. By preparing answers to these
questions prior to the interview, the applicant can greatly
enhance his chances of passing this portion of the test.
Also in this section are instructions normally given to oral
boards, and copies of their rating forms.

Included, too, are general instructions to follow when
preparing for a Civil Service test. The purpose of this
section is: (1) to help one understand why government
agencies give written examinations, (2) to let one know
how to prepare for the test, and (3) to give one an idea
of what the test is like and how to take it.

The bulk of the book is devoted to a series of sample
tests, each preceded by thorough explanations. Each test
is followed by a key for rapid grading and student feed-
back. General categories of test items treated in the book
are: arithmetic tests; alphabetical progressions; problems
in number series, cubes, figures, and matching forms; an
intelligence test; reading comprehension and judgement;
memory and observation; and finally a series of police
officer tests.

The author had no particular agency in mind when he
prepared this monograph. It was intended primarily as
a piece of orientation literature rather than an official docu-
ment. However, according to the author, diligent use of
the book could enable an applicant to raise his final exami-
nation grade by as much as 10% which may make the
difference between passing and not passing the examination.
That is not an overly optimistic prediction, but a sound one.

The use of an examination guide such as this is a small
price to pay for successfully passing an examination and
securing an appointment in a civilian law enforcement

agency. /S
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PRACTICE AND COACHING FOR INTELLIGENCE TESTS,
Davis Publishing Company, Santa Cruz, California
95060, 52 pages.

The manual is designed by the publisher as a prepara-
tion aid for anyone taking a Civil Service, industrial en-
trance or promotional examination. An intelligence test
is included.

When group intelligence tests are administered, numer-
ous factors are at work. Some are controllable and others
are not, which affect the performance of the examinees. For
example, the testing conditions should be as standard as
possible in order to add validity to the test results. It is
assumed that the agency administering a group intelligence
test has provided the optimum in environmental conditions.
However, what cannot be controlled are the psychological
factors that affect the individual once he enters the testing
situation and becomes bewildered, nervous, or flustered
attempting to answer test questions.

This manual presents a group of questions character-
istically appearing on group intelligence tests. They are
arranged in short groupings designed for distributed prac-
tice. It is not the author’s intent to duplicate exact questions,
but to familiarize the student with the questioning pattern
he will encounter. After numerous timed trials, it is pre-
dicted that the student will gain confidence, reduce his
anxiety, and subsequently put forth his best effort when
exposed to the actual testing situation.

The student is also afforded a brief introduction to the
types of items that appear in group tests of intelligence.

By carefully following the instructions given and obeying
the recommended schedule, one can find the manual most
useful in serving its intended purpose of familiarizing the
student with the tone and pattern of intelligence questions.
However, this manual is by no means complete and should
not be used as the sole source of data, because there are
several types of items which are not addressed. The poten-
tial examinee should procure additional manuals of a
similar theme in an effort to expose himself to the full
spectrum of intelligence test items. F ot
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